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Summary

This report examines the development of blended learning in vocational
education and training in the Netherlands and the way quality assurance is
addressed in this context. The study was initiated by the Dutch National
Coordination Point EQAVET to explore practical examples of blended learning in
Dutch VET and to identify quality assurance interventions linked to these
practices.

Blended learning is understood as a combination of online learning experiences and
physical classroom interaction. During the COVID pandemic, education rapidly shifted to
digital platforms. After the pandemic, elements of online learning remained part of regular
educational practice. Research indicates that blended learning can have a small to
moderate positive effect on learning outcomes compared to fully face to face education.
However, effectiveness depends less on the medium itself and more on factors such as
lesson design, teaching strategies, materials, and additional learning time. Blended
learning is therefore not a uniform model but requires careful alignment with context,
content, and student needs.

At European level, several policy initiatives support digitalisation in education. These
include the Digital Education Action Plan, the Council Recommendation on VET, and tools
such as DigComp 2.2 and SELFIE. These initiatives focus on strengthening digital skills,
teacher training, access to infrastructure, and quality development. The EQAVET Network
has identified key themes related to digitalisation in VET, including digital competences,
teacher professional development, access to equipment, development of soft skills, and
shared responsibility within institutions.

In the Netherlands, there is no national policy specifically dedicated to blended learning in
VET. Institutions have autonomy in deciding whether and how to implement it. Digital
competence is considered essential for teachers. Initiatives such as the Digital
Competence programme led by CINOP and MBO Digitaal support institutions in
strengthening teachers’ digital and pedagogical skills. The MBO Raad (Netherlands
Association of Vocational Education and Training Colleges) emphasises that digital tools
should be aligned with labour market needs and student development. Professional
development is expected to be continuous and collaborative rather than limited to one
time training.

The report presents four examples of blended learning in Dutch VET: Startup School,
Cibap, Zadkine, and Sint Lucas. These institutions differ in context, sector, and approach,
illustrating that blended learning takes diverse forms.

Startup School organises learning around entrepreneurship and personal development.
Students work on real life projects in their own context and are not required to be
physically present every day. Digital systems support coaching, booking workshops, and
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portfolio development. Quality is monitored through visible student progress rather than
attendance. Teachers act mainly as coaches and evaluation focuses on development and
impact.

Cibap, a creative VET institution, formalised blended learning during the pandemic due to
external requirements. Teachers reflected on which activities should take place online or
physically. Online learning offered flexibility and logistical advantages, particularly for
more independent students. However, physical presence remained important for creative
processes and social interaction. After the pandemic, most education returned to physical
form, with digital elements used selectively.

At Zadkine, one teacher in social care works structurally online from abroad. Theoretical
components are delivered online, while practical elements remain physical. Interactive
tools and short feedback cycles are used to maintain engagement. This approach
demonstrates that structural online teaching is possible within VET, although it depends
on clear agreements and teacher initiative. Quality assurance is mainly embedded in team
evaluations and student feedback.

Sint Lucas integrates blended learning as a deliberate design choice. Digital resources are
used to provide flexibility, support theory instruction, and facilitate collaboration with
external partners. Physical meetings remain central, especially in creative programmes.
The institution continues to invest in digital didactics and sustainable integration of digital
skills in the curriculum.

Across the examples, several quality assurance interventions can be identified. These
include professional development in digital didactics, peer consultation, team based
reflection, use of digital feedback tools, and support in learning design. In some cases,
formal quality instruments are available but their use is limited by time pressure.
Implementation of central digital platforms varies, indicating that technical solutions alone
do not guarantee quality.

Additional Dutch examples show that communities of practice and design tools can
support blended learning. These initiatives focus on promoting student self regulation,
monitoring progress, and supporting teacher teams in implementation.

Overall, the report concludes that blended learning in Dutch VET is context dependent and
student centred. It is not implemented as a fixed model or percentage of online teaching.
Its added value lies in flexibility, development of digital skills, and closer alignment with
professional practice. Effective implementation requires careful pedagogical choices,
continuous professional development, and attention to quality assurance that goes
beyond technical infrastructure.

II
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Introduction

This research was initiated by the Dutch National Coordination Point EQAVET to shed light
on the growing use of blended learning in vocational education in the Netherlands. During
the COVID-19 pandemic, physical classrooms shifted to digital platforms, and other online
forms of learning. After the pandemic, elements of these online forms of learning remained
in our educational practices. Blended learning is a combination of online learning
experiences and real life classroom presence. Learners can engage with online learning
tools from home (asynchronous), or during physical class (synchronous)!2,

Methodology

With the aim to examine the development of blended learning in Dutch VET and the way
quality assurance is addressed the Dutch NCP EQAVET team applied the following
approach:
1) Literature review to analyse current EU and Dutch approaches and policies to
quality assuring blended learning
2) Explore and identify practical examples of blended learning in Dutch VET
3) Develop a set of guiding questions for semi-structured interviews (see annex 1)
4) Conduct interviews with blended learning experts from the selected VET providers
to identify and discuss quality assurance interventions linked to practical
examples of blended learning
5) Analyse literature review and interview results and draft report.

Observations

Wherever we observe an uptake in innovations in education, questions around quality
assurance arise. Studies have found that the use of blended learning education has a
similar, to medium-small positive effect on learners learning outcomes when compared to
face-to-face education3. It is however not necessarily the medium that makes the
difference, but a combination of factors such as lesson delivery, lesson materials, and the
(extra) learning time made possible through blended learning. Furthermore, research
amongst vocational education (VET) students in Slovenia highlights that blended learning
could have positive outcomes, with careful planning and thoughtful consideration of optimal
pedagogical strategies as important conditions*. Blended learning is, as such, not a one-
size-fits-all approach >.

! Radovan, M., & Makovec Radovan, D. (2025). Mapping Blended Learning Activities to Students’ Digital
Competence in VET. Multimodal Technologies and Interaction, 9(12), 118. https://doi.org/10.3390/mti9120118

2 Staker, H., & Horn, M. B. (2012). Classifying K-12 Blended Learning. Mountain View, CA: Innosight Institute.
http://www.christenseninstitute.org/wp-content/uploads/2013/04/Classifying-K-12-blended-learning.pdf

3 Dubbeld R. & Amerongen, M. (2020). ONDERWIJS OP SCHOOL EN THUIS: WAT ZIJN EFFECTIEVE COMBINATIES?.
Kennis Rotonde, NRO. https://www.nro.nl/sites/nro/files/migrate/Blended-Learning.pdf

4 Makovec Radovan, D.; Radovan, M. Teacher, Think Twice: About the Importance and Pedagogical Value of
Blended Learning Design in VET. Educ. Sci. 2023, 13, 882. https://doi.org/ 10.3390/educsci13090882

5 Last, B. & Prinsen, F. (2021). Blended learning en onderwijsontwerp. Kennisrotonde.
https://www.onderwijskennis.nl/kennisbank/blended-learning-en-onderwijsontwerp
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In monitoring possible effective factors quality assurance interventions play a crucial role.
Internationally a considerable body of research has been conducted into the use of quality
assurance interventions for blended learning. Research® identified 4 main categories of
quality assurance interventions commonly found in the literature. Namely:

1. Professional development courses

2. Communities of practice and mentoring

3. Audit frameworks

4. Learning design support

Other research also suggests that enough time for teacher preparation and training is
essential for integrating blended learning and considerably choosing appropriate teaching
approaches, so that it fits the educational context, content and the students’ needs’. It
however remains unclear to what extent these interventions are transferrable to
vocational education (VET), nor to the Dutch VET context. Furthermore, various
initiatives which focus on blended learning or on professionalisation of digital skills to be
able to make informed decisions about how and when to deploy blended learning in ways
that genuinely benefit students, exist in Europe, within the Netherlands and within VET. In
chapter 2 and 3 various of these policies and initiatives will be elaborated upon.

However, information and experiences of practical examples of blended learning and quality
assurance, specifically in the Dutch VET context are scarce. This research therefore aims to
gather practical examples of forms of blended learning being used in the Dutch VET system
(chapter 4), and to shed light on the quality assurance interventions that are being used to
monitor and guarantee quality of education (chapter 5). It will do so through applying an
exploratory lens. Highlighting these real-life examples helps to showcase contextualised
approaches, show the diversity and possibilities of blended learning, inspire peer-learning
or it can serve as inspiration to get started with blended learning.

Research questions

The research questions were as follows:

1. Which examples exist of blended learning approaches that are suitable for vocational
education in the Netherlands?

2. Are there any quality assurance interventions linked to these examples of blended
learning approaches?

3. What are according to teachers the benefits of these approaches for students?

6 Benson, H., Williams, K., & Heggart, K. (2024). Quality assurance interventions in blended learning design: A
systematic review of the literature. Australasian Journal of Educational Technology, 40(5), 31-46.
https://doi.org/10.14742/ajet.9362

7 Makovec Radovan, D., & Radovan, M. (2023). Teacher, Think Twice: About the Importance and Pedagogical Value
of Blended Learning Design in VET. Education Sciences, 13(9), 882. https://doi.org/10.3390/educsci13090882
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EU policy initiatives

Within the wider European policy context, the EU has developed a digital skills strategy
which includes instruments such as the European Skills Agenda, Digital Education Action
Plan (2021-2027), European Pillar of Social Rights Action Plan and the 2030 Digital
Compass. The Digital Education Action Plan stimulates the development of a good
functioning digital educational ecosystem. Blended learning is one of the actions that could
contribute to provide flexible, qualitative and inclusive education. The aim is to develop a
long term direction on developing effective, inclusive approaches to blended learning. The
most important activities are supporting mutual learning and exchange between member
states, developing supportive resources and supporting possibilities for professional
development. However, this action is not focused on VET, but on primary and secondary
education®.

Other recent initiatives relevant for the digitalisation of VET, and thus to be able to

implement blended learning and as a teacher (team) to be able to make well-grounded

choices whether and how blended learning suits the educational context and students’

needs, include the 2020 Council Recommendation on VET (embedding EQAVET and

highlighting digital learning and the need for digitally skilled trainers), the Osnabriick

Declaration (2020), and the 2022 Council Recommendations on micro-credentials and

individual learning accounts. A number of EU-level tools support these policies, such as:

1. The Digital Competence Framework (DigComp 2.2)

2. SELFIE (a self-reflection tool for digital learning maturity), including SELFIE for WBL for
companies and VET providers

3. Centres of Vocational Excellence

4. Pilot of a European Digital Skills Certificate.

These initiatives focus on digital skills, which are key to designing well-grounded blended
learning.

In terms of quality assurance, the EQAVET Network has identified six key quality assurance

themes specifically related to digitalisation in VET during a peer learning activity in 2023°:

1. Digital learning — the rapid shift to online and blended formats (accelerated through
COVID-19) has challenged the continuity of work-based learning.

2. Digital skills & competences — both learners and teachers require strong digital
skills and appropriate pedagogical approaches to benefit from new learning modalities.

3. Teacher training — VET teachers/trainers need sustained support and professional
development to facilitate the digital transition.

4. Equipment & access — disparities in access to devices and infrastructure can
disadvantage students and providers, particularly in lower socio-economic settings.

8 European Education Area. (2025, 23 july). Actieplan voor digitaal onderwijs - actie 2. European Commission.
https://education.ec.europa.eu/nl/focus-topics/digital-education/action-plan/council-recommendation-on-blended-

learning
9 https://eqavet.nive.hu/wp-content/uploads/2024/03/EQAVET-PLA-Nov-2023-summary-report-FINAL.pdf
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5. Soft skills — reduced face-to-face interaction in online learning can hamper the
development of communication, confidence and other transversal skills.

6. Specialist staff — recruiting and retaining IT experts in the VET sector is challenging;
digitalisation should therefore be embedded across the education team rather than
relying on a single champion, ensuring shared ownership and capacity-building.

These themes could help to provide insight into what digitalisation in Dutch VET entails,

how educational quality can be assured, and what the implementation of blended learning
may involve and aspects that are therefore important to bear in mind.

Blended Learning and Quality Assurance in the Netherlands 4
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Dutch (policy) initiatives

In the Netherlands, digital competence is seen as essential for VET teachers. The sub-
programme 'Digital Competence’, led by CINOP and MBO Digitaal, helps institutions assess
teachers’ actual digital skills and develop policies to improve them. It raises awareness of
what digital competence means, why it matters for all teachers, and how to build it through
co-creation and training. Also the MBO Raad (Netherlands Association of Vocational
Education and Training Colleges) emphasises the importance, in this era of digitalisation,
of examining how digital tools and education can be designed, for example through blended
learningi%so that they align with students’ needs and with the competences required in the
labour market and in society!!.

Teaching teams are considered central to education quality. A baseline level of digital
competence is expected of all teachers, and support systems (policy and institutional) are
designed to reinforce this.

The NCP identifies several shifts needed to strengthen digital competence:

e Moving beyond tool-based training to broader digital pedagogy and literacy.
e Making digitalisation a shared team responsibility, not an individual task.

e Replacing one-off training with continuous, collaborative learning.

e Addressing teacher beliefs and values to ensure lasting behavioural change.

Additionally, since 1971 the Netherlands has had a national platform to support ICT use in
education, involving institutions and research centres. Additionally, the organisation Npuls
invests in Centers for Teaching and Learning (CTL) within VET and higher education. These
centers could be used for teacher (teams) to get advice or training on innovating their
education, and thus Npuls helps teachers in developing themselves to work optimally with
digital (learning) resources!2.Within the Dutch context a national policy specifically on
blended learning for VET does not exist, it is up to the schools to decide if and how to
incorporate blended learning into their educational design.

A few initiatives exist that are built around sharing knowledge about blended learning or to
help implement blended learning. An example is the guideline for the implementation of
blended learning in Dutch VET, developed to support the successful deployment of blended
learning!3 and the organisation SURF, the IT-cooperation of the Dutch education and
research, which plays a key role in supporting blended learning by conducting research,
sharing knowledge on blended learning, offering digital education toolkits and funding
institutional pilots. SURF also has a special interest group around blended learning, in which
knowledge sharing and exchanging is central'®. Furthermore, during 2015 to 2025, the

1 Timmer, M. (2026, 26 february). Digitalisering onderwijs. MBO Raad. Digitalisering onderwijs | MBO Raad

12 Kemman, M., de Moor, G., van Wijk, F. & Nederlof, N. (2023). Zicht op digitalisering in het mbo, hbo en wo.
Dialogic.

13 Van der Horst, W., Schouten, L. & van der Meiden, M. (2024). Handreiking voor de implementatie van blended
learning in het mbo. Practoraat Mediawijsheid.

14 SURF.(2026). Blended Learning Community. SURF. https://communities.surf.nl/blended-learning
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ministry of Education, Culture and Science made funding available for innovation through
the funding scheme for Open and Online education, in which also practical examples on
blended learning were shared, and during 2019-2022 the Acceleration Plan for Educational
Innovation with IT was focused on digitalisation. However, these initiatives were focused
on higher education!>. Another example is the Onderwijskennis (educational knowledge)
page of the National Education Knowledge Institute, on which articles and answers to key
issues relating to blended learning can be found?®.

15 SURF. (2026). Themapagina Blended onderwijs. SURF. https://www.surf.nl/themas/blended-onderwijs
16 https://www.onderwijskennis.nl/
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Examples of Blended Learning in VET in the
Netherlands

Below are four portraits of blended learning in VET in the Netherlands. Each example
portrays a distinct approach to the implementation of blended learning. These VET
institutions were selected because the contexts in which they offer blended learning differ.
The schools vary in how they design and organise blended learning and they reflect a
diversity of programmes. Whereas Sint Lucas and Cibap are more creatively oriented,
Startup School, focuses for instance on entrepreneurship, and the portrait of Zadkine is
based on a programme in social care. In addition, the institutions are geographically
spread across the Netherlands: Sint Lucas and Startup School are located in the south of
the Netherlands, Zadkine in the west, and Cibap in the north-east of the Netherlands.

The portraits illustrate the diversity of blended learning and show that there is not a
standard model for its design and implementation. Instead, each institution has
developed its own approach, but all grounded in a shared conviction that the student
should be at the centre: how do students genuinely learn, what do they need, and how
can blended learning be deliberately deployed to support and benefit their learning and
development, strengthen this process, and respond to students’ needs? The portraits also
show that blended learning does not work for every student and that there are also
differences in experiences of students from different VET levels and different study
programmes. Furthermore, the examples highlight, as is also mentioned in the literature,
the importance of careful examining on when and how to use blended learning in a way
that it benefits students’ learning and not as a goal on itself.

From a teaching perspective, blended learning offers meaningful advantages for student
learning and overall performance. By combining in person instruction with online
components, we are able to provide students with greater flexibility in how they engage
with course material. Recorded lectures and digital resources allow students to review
complex concepts at their own pace, which supports deeper understanding and retention.
At the same time, face to face sessions create space for discussion, feedback, and
personal guidance, helping students stay connected and motivated. Blended learning
formats also encourage students to develop independent study skills, digital competence,
and responsibility for their own progress. Through varied learning activities and more
continuous communication, we can monitor development more closely and respond to
individual needs in a timely manner, which contributes to steady academic growth and
improved learning outcomes.

Blended Learning and Quality Assurance in the Netherlands 7
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4.1 The start-up school

The Startup School does not primarily position itself as a school with a blended learning
strategy, but as a learning environment that starts from a fundamental question: how do
people really learn? From that starting point, an educational concept has emerged in
which practice and development are at the center and in which digital resources support
the student's learning process.

Origin and starting point

Startup School was launched without any existing structures to guide it. The starting
point was not the qualification file, in which learning outcomes are defined, or the
standard hours model, but the question of what an entrepreneurial student needs in order
to develop. From the outset, this meant giving space to personal initiative, context-
oriented learning and personal responsibility.

Unlike many institutions, Startup School does not have a clear dividing line between the
period before and after COVID-19. The school was set up at a time when flexibility and
online working were already the norm, during the COVID-19 pandemic. The blended
learning environment was therefore not a temporary adjustment, but part of the design.

Within Startup School, blended learning is not primarily understood as a combination of
online and physical education, but as a learning environment in which learning takes
place in different contexts. Students learn within the school, in their own businesses, with
external partners and within their networks. Practical experience is not an internship
alongside education, but the core of learning.

The learning environment in practice

Students are not physically present every day. They work on projects in their own
context, investigate issues in the outside world and build their business or initiative.
Physical moments are organised in a targeted manner, for example through joint kick-
offs, sharing moments and events that focus on meeting and exchanging ideas.

The digital infrastructure supports this approach. There is an online environment in which
learning outcomes are developed around three main themes: discovery, development and
entrepreneurship. For each learning outcome, there are example projects that students
can use for inspiration. Students decide for themselves which activities they will use to
demonstrate their development. Workshops, seminars and coaching sessions can be
booked via a digital system and are tailored to the individual needs of the student.

Digital resources are used pragmatically. There is a Teams environment with materials,
communication takes place partly via apps, and a booking system is used for guidance.
The ambition is to further develop this into a digital platform where students can also find
each other online based on expertise and questions. Connection remains an important
focus, precisely because students learn in different locations.

Blended Learning and Quality Assurance in the Netherlands 8
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For students, this blended setup primarily means ownership. They choose their activities,
plan their supervision and work on issues that are meaningful to them. Learning is not

guided by a fixed timetable, but by their development needs.

This is particularly beneficial for entrepreneurial and slightly older students. Students who
already have a business idea or are intrinsically motivated can get straight to work in
practice. They experience education as supportive rather than controlling. Students who
have become stuck in the regular system, for example due to a lack of customisation or
social issues, also seem to flourish in this environment. Because learning is context-
oriented and personal, labels fade into the background and space is created for talent.

The added value also lies in working with real-life issues. Students do not study for a test,
but because they encounter practical problems. Feedback comes not only from teachers,
but also from customers, experts and partners in the network. In this way, they
simultaneously build their professional environment.

Quality and development

The freedom in the system requires a different approach to quality. Startup School does
not primarily focus on attendance or fixed contact hours, but on visible development.
Students build portfolios in which they demonstrate their growth. Assessment focuses on
progress and development, not on ticking off prescribed steps.

At the same time, the school recognises that monitoring the development is an ongoing
focus. Systems are being developed to make the student journey more visible, so that
growth can be tracked more explicitly. Evaluation takes place within the team and in
consultation with students. Quality is understood here as impact: is the student
developing, taking responsibility and making a difference in a relevant context?

Teachers primarily fulfil a coaching role. This requires continuous professional
development and mutual intervision. Letting go of traditional control mechanisms is a
conscious choice, but also a learning process for the team.

Current state of affairs

At present, the blended learning environment at Startup School is highly practice-driven
and digitally supported. The foundations are in place, but further development will focus
on strengthening online connectivity, making growth more visible and refining quality
assurance without limiting student autonomy.

The student remains the starting point. Not the system, not the technology, but the
question of how someone comes to learn. Blended learning is therefore not a separate
programme, but the natural outcome of an educational concept that sees learning as a
personal and context-bound process.

Blended Learning and Quality Assurance in the Netherlands 9
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4.2 Cibap

At Cibap, a VET school for the creative sector in Zwolle, education serves the
craftsmanship and development of students as creators. The school works with practical,
realistic education in which projects from real or realistic clients take centre stage. Within
that context, blended education received a strong boost during the COVID-19 pandemic.
Not as an end in itself, but as a response to an urgent situation.

First phase: acceleration under pressure

During the COVID-19 pandemic, blended learning was formally established. There was an
external requirement that at least 25 per cent of education had to take place online. That
percentage was not grounded primarily in pedagogical reasoning, yet it nevertheless
functioned as a catalyst. Cibap developed a vision on blended learning in which the
concept was interpreted more broadly than just online teaching. Everything that takes
place outside the traditional classroom and contributes to learning was seen as part of
blended learning: online meetings, practical learning outside school, collaboration with
external partners and working in different contexts.

To support teams in making conscious choices about teaching methods, a so-called wave
game was developed. This tool helped teachers to consider the most appropriate form of
education for each project or period. Which components require physical meetings, which
lend themselves to online instruction, where is independent work appropriate and where
is collaboration more suitable? The use of digital resources was linked to learning
objectives and intended outcomes. The discussion about teaching methods was central.

During this period, investments were also made in professional development. Teachers
received support in the use of digital tools and there were IT coaches within the teams.
Quality discussions explicitly addressed the use of blended learning, partly in the context
of accountability for COVID-19 funds.

Experiences and insights

The experiences were mixed but instructive. For some of the students, working online
proved effective, particularly for level 4 students who are able to work more
independently. Some students thrived in their own environment. Instead of mirroring
their fellow students in the classroom, they developed more individuality in their creative
process. The safe, familiar context at home provided space for originality.

Blended education also offered logistical advantages. Students from a wide region did not
have to travel to Zwolle for every short lesson. Collaborations with external or
international partners became easier to organise. Digital consultation hours and online
meetings made supervision more flexible.

At the same time, it became clear that not all students benefit from online education.

Level 3 students in particular have a greater need for structure and direct supervision. In
a creative vocational school where a lot of creating and practising takes place, physical

Blended Learning and Quality Assurance in the Netherlands 10
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proximity is essential. Non-verbal communication, spontaneous feedback and working
together in a studio-like setting are difficult to replace with a screen. For this target
group, the social and pedagogical component is of great importance.

Current situation

After the COVID-19 pandemic, the emphasis has shifted back to physical education.
Online working has largely been reduced to supporting applications, such as portfolio
discussions, language and maths components, or occasional online meetings. The broad
debate about blended education is less prominent than it was during the pandemic.

At the same time, thinking about flexibility has not disappeared. Projects in higher grades
are working with forms in which students have more control, for example through digital
consultation hours or online meetings. The school is also investigating how future
accommodation and educational vision can be aligned. This raises the question once again
of how learning inside and outside the building relate to each other.

Initiatives also continue in the area of digital professionalisation. Internal pioneers provide
training on new technologies such as Al. Attention is being paid to the development of
teachers' digital skills, although this is not yet structurally embedded in a fixed quality
cycle.

What are the benefits for students?

Blended education can offer added value for students when used in a targeted manner.
The main benefits are flexibility, accessibility and differentiation. Students can sometimes
work at their own pace, organise guidance more efficiently and collaborate more easily
across distances. For students with a part-time job or a long commute, this can ease the
pressure of studying.

In addition, blended education can contribute to the development of digital skills and self-
regulation. In a sector where technology is playing an increasingly important role, this is
relevant to their professional practice.

The key condition remains that the chosen form must be in line with the learning
objective and the student. Blended education is not a fixed percentage or standard model,
but a conscious didactic choice. When the balance is right between physical meetings,
practice-oriented work and digital support, education can be organised in a more powerful
and inclusive way.

At Cibap, the student remains the point of departure. Neither technology nor square
metres, but rather the question of what a student needs to develop into a creative
professional, determines the direction taken. Blended education is not an end in itself, but
a means that, if used wisely, can contribute to contemporary and future-oriented
vocational education.
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4.3 Zadkine

At Zadkine, blended education takes on a distinct and personal character in one single
team. Since the COVID-19 pandemic, one teacher in the Social Care Level 3 and 4
programme has been working largely online from abroad. What began as a necessary
change during lockdown has evolved into a structural working method that raises both
organisational and didactic questions, but also demonstrates concrete added value.

From emergency solution to conscious choice

The start was abrupt. On the teacher's first day at work, schools closed due to COVID-19
and education shifted entirely online. Without any particular technical background, she
had to design her lessons via the screen. What was initially daunting turned out to be
workable. In fact, it offered new opportunities.

After a few months, there was space to continue working online, even when physical
education became possible again. In consultation with management, she was given
permission to continue teaching from abroad. This made her an exception within the
team, but also a living pilot for a different way of organising.

The core of the approach is not a fully online curriculum, but a targeted division of tasks.

Theoretical subjects such as developmental psychology are taught online, while practical

components take place physically at school. This preserves the character of VET and uses
online education where it is functional.

Teaching methods: pace, interaction and ownership

The online lessons are interactive. Tools such as LessonUp are used to actively engage
students through short questions, polls and assignments. The pace is relatively fast,
deliberately tailored to the experiences and attention span of VET students. Long
monologues are replaced by short instruction blocks, direct interaction and regular check-
ins.

The teacher explicitly monitors engagement. Students are addressed regarding
attendance and active participation. Those who do not respond are addressed. At the
same time, there is room for flexibility. Some students experience online lessons as more
and organised. Others, on the other hand, have difficulty concentrating. These differences
are made visible and are being discussed.

In addition to classroom-style online lessons, she provides individual guidance on elective
modules and progress conversations. This is done one-on-one via digital resources. The
combination of group interaction and personal coaching makes it possible to deliver tailor-
made solutions.

Added value for students

The added value for students manifests itself at multiple levels. First of all, online
education offers practical advantages. Travel time is eliminated, lessons are accessible
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from home and digital materials are immediately available. For students who benefit from
a quiet learning environment, this can be supportive.

In addition, there is enrichment in terms of content. Because the teacher works from a
different cultural context, she can integrate international perspectives directly into the
lesson. For example, students interview people from a different society or discuss social
issues from multiple perspectives. This broadens their view of the profession.

Digital skills are structurally incorporated into the education. In the first weeks of the
course, students are explicitly familiarised with the digital environment. They learn how to
work with platforms, format documents correctly and develop digital products, such as
information material in Canva. Theory is thus directly linked to a concrete digital
assignment.

Team dynamics and quality assurance

The blended working method in this team is mainly person-specific. There is no widely
supported team policy on blended education. Evaluation takes place through regular team
meetings and fixed evaluation weeks. In addition, the teacher collects brief cyclical
feedback via online forms at the end of lessons. This feedback is used to adjust the pace,
working methods and content.

Formal quality assurance tools are available, but are under pressure from time constraints
and workload. Peer lesson visits are discussed, but in practice they are limited.
Professionalisation is possible through internal training and individual budgets, but
participation depends on personal motivation and available resources.

The introduction of a central learning platform such as Canvas has been rolled out across
the organisation, but implementation has been uneven. Not every teacher experiences
the same urgency or added value. This underlines that technological implementation
alone is not enough; support and didactic underpinning are decisive for success.

Current situation

After the COVID-19 pandemic, most of the teaching at Zadkine has returned to being
physically organised. This teacher's online working method is an exception within the
team. At the same time, this practice shows that structural online teaching is possible
within VET, provided there are clear agreements about the division of tasks, attendance
and learning objectives.

The greatest tension lies in regulations and hourly standards. Online education requires
flexibility in terms of time and organisation, while the system relies heavily on fixed
contact hours and formal frameworks. According to the teacher, more leeway within those
frameworks could accelerate innovation.
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Focus on the student

This blended approach does not focus on technology, but on how students learn
effectively. By adjusting the pace, increasing interaction and explicitly practising digital
skills, it ties in with the learning style of the current generation.

Not every student thrives in an online setting. Some need the physical structure of
school. The strength of this approach therefore lies in the combination: theory and
guidance online where possible, practice and meetings in person where necessary.

The portrait of Zadkine shows that blended education is not a standard model, but a
context-dependent choice. When autonomy, trust and clear agreements come together,
online education within VET can be a fully-fledged and future-oriented addition to the
physical learning process.

Sint Lucas

At Sint Lucas, a VET school for creative talent with locations in Eindhoven and Boxtel, the
focus is on the students’ development into adaptable professionals. The education is
practice-oriented and closely linked to the creative industry. The development of blended
education should be seen in that light: not as a technical project, but as a search for
forms that enhance student learning.

Necessity as an accelerator

The COVID-19 pandemic also marked a turning point for Sint Lucas. Under pressure from
the circumstances, education was partially organised online within a short period of time.
Digital lessons, online instruction and remote supervision were introduced to ensure
continuity. Initially, the focus was on keeping the educational process running.

Soon, the broader question arose of how online and physical learning could complement
each other. Blended education was not conceived as a fixed percentage of online teaching
time, but as a conscious combination of learning activities, appropriate to the learning
objective, student and stage of the programme. The conversation shifted from
organisation to design: which form contributes most to the student's learning process?

Teachers were supported in developing digital teaching methods. Investments were made
in knowledge sharing within teams and in exploring tools that could support collaboration,
feedback and instruction. The first phase was all about experimenting and gaining
experience.

Insights from practice

Experience has shown that blended education offers opportunities, but does not provide
the same added value for every situation or target group. For students who are further
along in their studies and have more independence, working online can be effective. They
can plan more effectively, work on assignments independently and make use of digital
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feedback moments.

At the same time, it became clear how important physical meetings are in creative
vocational education. Working together in a studio or workshop, seeing each other's
processes and discussing design choices face-to-face are an essential part of the learning
environment. For first-year students and students who need more structure, the school as
a learning environment is crucial.

Blended forms proved particularly valuable when they added flexibility. Online progress
meetings, digital instructional videos, and remote consultations with external clients made
education more efficient and realistic. Digital tools also made international contacts and
collaboration with the professional field more accessible.

Further development after the pandemic

Following the pandemic, education at Sint Lucas has largely returned to being physically
based. The foundation lies in interaction, practice and joint reflection. At the same time,
the insights gained during the COVID-19 period have not disappeared. Digital resources
are being used in a more targeted manner to support the learning process.

Teams make conscious choices about when online working is appropriate. Examples
include theory lessons that can be offered flexibly, digital portfolio discussions or
preparatory instruction that students can follow at their own pace. This creates space in
the timetable for in-depth study, practical work and guidance on site.

Within the organisation, attention continues to be paid to professionalisation in the field of
digital didactics. The school is looking at how the digital skills of both students and
teachers can be a sustainable part of the curriculum and quality development.

What does this mean for students?

For students, blended education primarily means that learning can be better tailored to
their individual circumstances and stage of learning. Flexibility in terms of time and
location can help them to combine their studies with a part-time job and travel time.
Digital instructions enable repetition and support different learning speeds.

In addition, blended forms prepare students for professional practice, in which online
collaboration, digital presentation and working with a variety of technologies are
commonplace. They develop skills in planning, remote communication and independent
working.

The added value does not reside in the online nature itself, but in its deliberate and well-
considered use. When physical practice, personal guidance and digital support reinforce
each other, a learning environment is created in which students can take ownership of

their development.

At Sint Lucas, the starting point remains clear: the chosen form of education must
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contribute to the student's learning. Blended education is a means that offers scope for
customisation, connection with the professional field and the development of future-
oriented competencies. The core remains guiding creative talents to a professional and
independent position in their field.
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Quality assurance interventions for blended
learning

Interventions used in the portraits

The different portraits demonstrate a few interventions that are made to ensure blended
learning genuinely benefits students’ learning and development, responds to their needs
and safeguards quality assurance. Although some of these interventions need further
improvement. For example in one of the portraits was mentioned that quality assurance
requires systems capable of adequately monitoring students’ progress and making the
student journey more visible ,on which the school is working. Likewise, one of the portraits
illustrates attention for the development of digital competencies of teachers. However, it is
not yet structurally anchored in a formal quality cycle.

Other interventions were teachers being supported in developing digital didactics and
competences and in working with digital tools and Al as well as exploring how the digital
skills of teachers and students can become a sustainable and integral part of the curriculum
and quality development. But also quality meetings in which blended education was
discussed, reciprocal peer consultation, investments on knowledge sharing and training
within teams were mentioned. Additionally, exploring tools that support collaboration,
feedback and instruction, but also teams collaborating together to make considered choices
whether online learning would be suitable and making sure students possess the digital
skills to be able to work with digital learning environments, evaluation during team
meetings and by talking to students, and a teacher who gathers short-cycle feedback
through online forms at the end of lessons. This feedback is used to adjust the pace,
teaching methods, and content accordingly.

One of the portraits further highlights that, although formal quality assurance instruments
are available, their use is constrained by time pressure and workload. Similarly,
opportunities for professional development exist, but participation often depends on
individual motivation and the availability of time and institutional space. Furthermore, a
central learning platform was introduced organisation-wide, but the implementation varies.
This underscores that technical implementation alone is insufficient: broad-based support
and didactic underpinning are decisive for success.

Within these interventions a few of the categories of quality assurance (professional
development courses, communities of practice and mentoring, audit frameworks and
learning design support), mentioned in the introduction, could be recognised!’. The
interventions were mainly focused on professional development, knowledge sharing within
the school, and learning design support.

17 Benson, H., Williams, K., & Heggart, K. (2024). Quality assurance interventions in blended learning design: A
systematic review of the literature. Australasian Journal of Educational Technology, 40(5), 31-46.
https://doi.org/10.14742/ajet.9362
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5.2 Other quality assurance interventions for blended learning

Besides the interventions mentioned above, some other quality assurance interventions
that are being used to assure/work on the quality of VET education in the Netherlands, were
found. An example is a group, part of a Community of Practice on ‘Personalised learning
with IT’, who worked on a didactical toolkit and training on promoting student self-
regulation through blended learning. The group based this toolkit on insights of how
students learn!8, Another example, is the VET school Alfa College who work with a flexible
education model of which blended learning and digital support is a part. Students are able
to track their progress and receive tailored support, this improves the educational
effectiveness and improves the chances of student success!®. Curio, another VET institution
has a ‘design journey for flexible, blended learning’. This map helps teacher teams in
implementing blended learning. Within this journey monitoring, evaluating and adjusting is
a component. They also offer help to learning units with their implementation2°,

18 Schobben, S. (2020). Gepersonaliseerd leren 2 - mbo-breed aan de slag met innovatieve werkvormen. Canon
beroepsonderwijs ECBO.

19 Prinsen, D. (2025). Flexibel onderwijs in het mbo: wat is er nog meer voor nodig?. Landelijk Ondersteuningsteam
Regionale Arbeidsmarkt.

20 Curio. (2026, 26 february). Blended ontwerp. Curio. https://lerenbij.curio.nl/blended-ontwerp/
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Annex 1: Guiding questions for interviews

Background & Context
Definition blended = combination of online and offline

1. Brief introduction of the interviewee (role, department, years of experience)
2. Description of the programme/course in which blended learning is used
3. What was the original motivation/reasons to introduce blended learning?
a. Do you use more or less blended learning compared to COVID? And why?

Approach

1. How did you approach this at the time? Can you describe your approach?
a. Which didactic strategies do you use (e.g. flipped classroom, problem based
learning)?
b. Which digital tools/platforms do you use (LMS, simulations, Zoom, etc.)?
c. Why did you choose this platform?
d. How do you link the online activities to the face to face activities
2. To what extent are learning activities self directed/synchronous/asynchronous?
3. Do you notice a major difference in the role you take as a teacher when teaching
online?
a. Where do you notice that difference most?
b. What was the effect of blended teaching on the student?
4. Has your blended learning policy changed after COVID? If so, when and why?

Students

1. How do you guide students in the use of online platforms?
2. What do students need most?
3. Which types of students benefit most (or least) from this model?

Quality Assurance (QA) Interventions

1. Are there QA interventions linked to this blended learning practice?
a. Professional development/teacher training?
b. Peer mentoring or learning networks (communities of practice)?
c. Use of audit frameworks, checklists, indicators?
d. Support in learning design (templates, review of instructional design)?
2. Who directs or monitors quality (teaching team, quality manager, education
manager/instructional designer)?
3. How do you embed blended education in the curriculum? And how do you monitor
quality?
a. Are there already quality indicators specifically for blended education?
4. Has the effectiveness of this blended approach already been assessed or measured?
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a. If so, how (completion rates, engagement data, satisfaction surveys, etc.)?

5. How do you reflect on feedback regarding the quality of education?

6. Are you familiar with European instruments or tools for blended education?
a. The Digital Competence Framework (DigComp 2.2)
b. SELFIE (a self evaluation tool for digital learning readiness), including SELFIE
for WBL for companies and providers of VET

Benefits and Challenges

What are, in your view, the main benefits for students?

Do you see benefits for teachers/institutions?

What are the biggest challenges in using this blended approach?

What is needed to implement it successfully (skills, infrastructure, support)?
How do students respond to blended learning — what is their feedback?
Would you recommend this approach to others in VET — why or why not?

oA LN
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